COMMUNICATION POLICY
We aim to support communication through approaches that highlight each child’s strengths, support their regulation and develop their autonomy. We build skills by:
· Presuming competence in every child
· Respecting all forms of communication 
· Prioritising regulation and connection
· Avoiding deficit-based language (focusing on what a child can’t do, what they need to “fix,” or how they could appear more neurotypical).
· Focusing on strengths and interests as the foundation for learning and growth
We recognize that every child has their own unique way of learning, communicating, connecting, and expressing themselves—and those differences are not problems to solve, but identities to support.
We begin with strengths and current abilities, embracing the child’s natural communication style (spoken, AAC, gestures, echolalia, sign, etc.). We presume competence and provide necessary scaffolding, incorporating deep interests and passions to foster engagement and motivation. Our focus is on connection, regulation, and autonomy, using language that is affirming, respectful, and individualized.

SAFETY CONNECTION COMMUNICATION
Communication is fundamental to learning and is a crucial aspect of what we provide at TRACKS. We base our curriculum on the Means, Reasons and Opportunities framework to help children develop functional communication. For effective communication to happen, all three core components need to be present and work together:
MEANS (How we communicate): We use a Total Communication approach within the setting so that all forms of communication are respected and available to all children. It is important to remember that we consider both receptive and expressive language needs within this approach. Children develop their understanding first and we support this through:
· Consistent routine
· Environmental cues
· Symbol schedule – referred to throughout the session
· Activity schedules – for completing a series of steps like handwashing or sharing equipment
· Now and next boards
· Textures and objects of reference
· Songs of reference
· Social stories
· Pausing and providing silence for processing
We also have a vital role in supporting understanding though modelling without expectation. Just like learning an additional language – we need to hear/see it being used around us to then use it ourselves. This process also takes time and confidence. 
Our Total Communication approach considers all aspects of communication within the setting:
· Textures and objects
· Songs
· Behaviours (e.g. hand leading)
· Proximity and touch
· Facial expression and body posture
· Vocalisations – vocal tone, quality, pitch
· Echolalia and scripted language (from media/language modelled around them)
· Spoken language
· Natural gesture
· Sign
· Photos – objects, people, activities, actions
· Paper-based visual resources (symbol and/or text) – communication boards/ books
· Voice output buttons/switches
· Communication app on an iPad
 We acknowledge that there are different language learning styles, particularly within the neurodivergent population, and each child also presents with their own sensory profile impacting on their access to language. We view each child holistically, taking other diagnoses and environmental factors into account when developing individual communication targets.
Therefore, with this in mind, we aim for all communication strategies to be embedded into the setting and activities so that children are exposed to meaningful, functional and authentic communication. Staff take into consideration that children can present with differing receptive and expressive language skills and that these can vary from day to day. Providing predictability is a vital part of sessions to support regulation and develop independence.

REASONS (Why we communicate): We communicate for a wide range of reasons so we need to be ensuring that we are also modelling this range, fostering genuine intent. Our children need to be learning to use their language to:

· Request or reject things/people/actions
Share joy
· Give information
· Make choices
· Regulate themselves
· Comment
· Direct others
· Express emotions
· Form relationships
· Ask questions
· Tell jokes
· Advocate for themselves

OPPORTUNITIES (when and where we communicate): Learning to use their communication authentically means that they need opportunities to do this in different environments and with different partners. We ensure that children have access to all adults and peers within the setting across a variety of activities:

· Child-led play (main classroom, small room, ball pool, sensory room, art room and soft play) 
· Outside play including role-play
· Group social routines (snack, lunch, home-time)
· Adult-led group activities (Attention Autism, group story)
· Individual/paired music sessions
· Work time
· Small group activities


SPEECH AND LANGUAGE THERAPY SUPPORT
UNIVERSAL SUPPORT
The Speech and Language Therapist (SALT) assists staff in providing a universal level of communication support as part of the children’s learning to ensure that they engage with communication friendly environments throughout each session. This will include supports and resources within all their learning environments and high-quality communication modelling and interaction by relevant adults, appropriate to each child’s language learning style. The SALT’s role is to model strategies during child-led play, group activities and social routines, create resources and provide staff training as appropriate. The SALT works closely with the Principal Teacher, the Music Specialist and keyworker to ensure best outcomes for the children.

TARGETED SUPPORT
The SALT works alongside each child’s key worker to identify individualised communication targets, along with relevant strategies. These are then incorporated into their IEP/targets (individual education plan). They are reviewed and updated on a termly basis and shared with families. The SALT may also liaise with visiting professionals involved with an individual child (E.g. staff from alternate setting, NHS SALT, educational psychologist, occupational therapist, specialist teacher).

SPECIALIST SUPPORT
The SALT may suggest introducing a specific communication approach to trial with an individual child (E.g. object choice board, a communication app on an iPad). This will be modelled over a period of time to assess its impact. The child’s family may be invited into TRACKS as part of this process.

Further information can be available from the SALT on request.
 
